A Parent’'s Guide to the
Common Core:

A Closer Look at
Close Reading

Close reading is not a new strategy for Gwinnett County students.
However, with the alignment of GCPS” AKS curriculum with the Com-
mon Core Georgia Performance Standards, it’s a learning strategy that’s
getting a lot of attention, and for good reason! Close reading is used by
students to dig deeply into a text that requires analysis. For many books,
poems, stories, and articles, we can read the piece just once and under-
stand pretty quickly what it is we need to know. At other times, when
the text is particularly important or perhaps more complex, one read-
ing is not sufficient. When we read a text closely, we read it multiple
times to expose the meanings of the text. In a close reading, we pay very
close attention to both what the author says and how the author says it.

So, what does close reading look like in our schools? Check out some
examples of how students read, analyze, and annotate their reading as
they work to understand what they read.

Close Reading of a Literary Text A
A close reading of a literary text is
a complex and active process in
which a student draws conclusions

Terminology in
Language Arts

Informational Text communicates information.
Informational text may include newspaper and
magazine articles, digital information, non-
fiction, reference materials, and more.

Literary Text is primarily fiction, which includes
short stories, fables, folktales, fairy tales, novels,
myths, drama, poetry, and more.

Close Reading requires students to read a text
multiple times. In a close reading, students will
analyze the text to determine what it says, how it
says it, and what it means.

Text-Based Questions require students to read
a text closely to gain deep understanding. These
questions cannot be answered without a close
reading of the text and will require students to
apply information directly from the text rather
than simply recalling information from the text.

Academic Vocabulary are the words tradition-
ally used in academic conversation and text.
Often, these are the words that are not used in
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4 Close Reading of an Informational Text— In reading
informational text, it’s important for the student to identify and
analyze the main points of the text, looking for the facts that support

these main points. We ask students to “read like a detective”

and to be prepared to write as if they are a “conscientious
C O( ‘@ﬁ@ investigative reporter” who can cite specific facts to back up
what they write. In this middle school example, the student
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be able to answer text-based questions, citing specifics
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